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2020/2021 Spring Term Visit 2 

School Garfield Primary 

Headteacher Karen Khwaja 

Dates of visits Wednesday 3rd March 2021 

Visit focus  The provision and quality of remote learning with consideration of:  

 the technical - use of platforms and functionality, support for staff, parents and 
children-including communication and policies  

 timetabling and the use of live, recorded sessions and balance with independent 
work 

 curriculum and pedagogy - developing teaching techniques and curriculum content 
capturing long-term potential and developing digital education to enhance curriculum 
provision 

Visit agenda 
 

Time Focus People Involved  Key documents/evidence Other Information 

8.40-
9.20am 
 
 
 

Overview of 
our Remote 
Learning 
journey by 
Senior Team 
 
 

Ms Khwaja (HT),  
Ms Walls (DH), 
Mr Newson (AH) 
 

- Garfield Remote 
Learning policy 
(recent additions yet 
to be ratified) 

- Remote Learning 
report  

- Contextual staff list  

Ms Samuel (AH) 
unable to attend as 
has SEND meeting 
* Garfield team to give 
overview to set the 
context and explain 
key documents given.  
 

9.30-
10.15a
m 

Quality of 
Remote 
Learning in 
KS1 

Ms Godfrey (KS1 Achievement 
Ldr) 
Ms Khwaja (HT/Link Senior),  

- Will show Class Dojo 
platform/ Work 
samples 

- Feedback from 
pupils/parents 

 

10.15-
10.30a
m 

Break 
 -    

10.30-
10.45a
m 
 

Meetings with 
Parents 

Ms Mutlu – Parent of 3 pupils 
(N, Y2, Y4)  
Ms Qureshi (Pupil Lavender Y5 
class)  

N/A  

11-
11.45a
m 

Quality of 
Remote 
Learning in 
Early Years 

Ms Pericleous (EYFS 
Achievement Leader) 
Ms Samuel (AH/Link Senior) 
 

- Examples of Early 
Years Remote 
Learning provision 
and practice 

- Work Samples 

- Feedback from 
pupils/parents 

* Mr Willis can you 
please enable screen 
sharing 
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12-
1.00pm 

Lunch  -   

1.05-
1.25pm 

Pupil Views 3 pupils from KS1/KS2 
All done Remote Learning at 
home & not attended in-
school provision 
 
 

N/A Please send meeting 
invites to: 
Ms Walls (DH), 
Mr Newson (AH) 
Ms Samuel (AH) 
 

1.30-
2pm 

Quality of 
Remote 
Learning in 
Years 3 & 4 

Mr Newson (AH/Link Senior) 
(Achievement Leader is 
currently absent) 

- Will show Google 
Classroom platform/ 
Work samples 

- Feedback from 
pupils/parents 

*Mr Willis can you 
please enable screen 
sharing 

2.10-
2.50pm 

Quality of 
Remote 
Learning in 
Years 5 & 6 

Ms Warre (Achievement Ldr) 
Ms Walls (DH/Link Senior) 
 

- Will show Google 
Classroom platform/ 
Work samples 

- Feedback from 
pupils/parents 

* Mr Willis can you 
please enable screen 
sharing 

3-
3.15pm 
 

Meeting with 
Class teachers 
to gain their 
experience/ F-
back on 
Remote 
Learning 

Ms Conwell  
Mr McKenzie  

- N/A Ms Conwell  and Mr 
McKenzie do a job 
share in year 3  

3.20-
3.40pm 

Ms Joyram  - N/A - Ms Joyram 
teaches in year 2  

4.30-
4.45pm 

Parent 
meeting 

Ms Kannas (pupil in Sunflower 
Rec) 
 

- N/A  

5-
5.30pm 

Feedback to 
Senior Team 

Mr Willis, 
Ms Khwaja (HT),  
Ms Walls (DH), 
Mr Newson (AH) 
Ms Samuel (AH) 
 

-   

 

 

Overview and Summary: 

 
The school has maintained and strongly developed its educational provision throughout this lockdown and there is 
solid evidence to demonstrate that its evolutionary approach, based upon three key areas of focus: Remote 
Learning, H & S and Well-being, is highly effective.  Underpinning the provision is strong and effective strategic 
planning, which is captured in high quality, comprehensive documentation covering all aspects of the remote 
learning provision.  For example, the Remote Learning Policy aims to ensure a high level of consistency across the 
school and contains explicit roles and responsibilities, a detailed overview of the provision for each phase and 
cohort with details of each subject area; it also contains detailed advice, guidance and support for home educators 
and is a wealth of information. The school has focused particularly on ensuring that is maintains and develops 
excellent communication with parents and for example, publishes a weekly ‘Friday Community Flyer’ that contains a 
great deal of information, celebration and activities for the children.  It is clear, bright and accessible and clearly one 
of the factors that has resulted in 97% of the parents surveyed feeling that the school has communicated well 
during lockdown 3. There is a similar approach with the staff team where there is good attention to joint planning 
and communication. This is enabled through weekly SLT meetings and the headteacher meeting all members of the 
team individually. 
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There is clear evidence of the school’s drive and industry to provide high quality remote learning and that staff have 
engaged in a cycle of continuous improvement. There is a strong work ethic and a sense of collegiality within the 
staff group.  This has supported the evolution of the provision across the lockdown, which has been increasingly well 
matched to the needs of the children.  This has resulted in on-going improvements in engagement: for example, the 
percentage of pupils completing more than 50% of online tasks has increased from around 50% in early January to 
66% (for years 1-6) in late February. This was no doubt helped by the school giving children access to digital devices: 
nearly 80 pupils were loaned an ICT device by the school and given training and support to use it effectively. Many 
of these children improved their engagement of remote learning significantly.  There have also been daily and 
weekly live meetings for each class; the school feels that these have been a strong element in motivating pupils, 
and, in most classes, attendance has risen to 60/70% in the most recent week. Staff have also become more 
confident in using the technology effectively.  
 
Effective, early strategic planning has been critical in securing this strong provision and was based upon, among 
other information, an early questionnaire to parents in September, which informed the school, at the stage prior to 
lockdown, of how remote learning needed to develop from the provision in lockdown one.  The survey showed the 
need for more work to be set, for higher levels of challenge to be built in and to get all of the school using an on-line 
platform. The survey also revealed which children needed access to IT, who lacked confidence in its usage and the 
time that parents were able to devote to supporting their children – some only an hour a day. The school therefore 
began early to train the staff and the children, at key stage 2, to ensure that they were confident in the use of 
Google Classroom and at key stage 1 with Class Dojo. EYFS has used the school’s website with a wide range of self-
made and sourced videos and resources.  The school wisely began to use these platforms prior to lockdown to 
establish their usage.  The school secured devices from the government and other sources and then loaned devices.  
The IT lead produced videos for parents and put them on the website and routines were established by posting 
expectations for routines onto the website and into the newsletter. Teachers phone each child in the class weekly to 
encourage them and support their parents.  The weekly flyer is a key vehicle for reminders, development and IT 
support.  Classroom teachers have developed their skills during the lockdown and the school’s technician has been a 
good support.  The school now feels that it achieves a good balance between live learning and other activities and 
staff confidence has grown.  The school deliberately chose to not provide all its remote learning through live lessons 
in order to give flexibility of access for families with multiple siblings and only one device.  This enables children to 
access the lessons asynchronously to fit with their families. 
 
Staff have developed their approach to assessment working in a remote context and some very good examples of 
the use of the marking and feedback functions within Google Classrooms were seen by the SIP.  Staff are reflecting 
upon and planning for the implementation of identified priorities for the children’s learning when they return to 
school on March 8th.   

 

Visit Notes 

Quality of Remote Learning at KS1  
 
The key stage 1 achievement leader described the planning that took place in the Autumn term and that led to the 
choice of Class Dojo as the learning platform for this phase.  It was particularly chosen for its functionality which 
allows excellent communication with its message function, the ability to set work for individuals or small groups and 
its user friendliness.  It also has the benefit of incorporating Google translate which is significant in a school where 
there are so many different languages spoken.  However, in addition to the on-line learning provision the school has 
maintained the provision of paper packs. These reduce the screen time of children, allow flexibility of timings and 
many parents use the video on the Class Dojo and then complete the activities on paper.  This is a good approach 
for the children but brings challenges for assessment as not all the packs are returned.  If one takes this into account 
this could indicate that engagement is around 90% at key stage 1. For those children that the school has not heard 
from there is a clear process of escalation and intervention.  Beginning with phone calls and moving to senior 
leaders, DSL and referral. The view of the achievement leader, drawn from her assessment information, is that 
English in general and writing in particular, will be a priority area for the curriculum upon the return of the children.  
During the lockdown the English curriculum has been a little stripped back and there is now a need to focus on 
writing at length.    
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Parental Perspectives on the School’s Performance:  
 
The parent of a child in reception expressed the view that the school has done well to accommodate the many and 
various needs of the children. She appreciates the daily Zoom meetings, as do others, and commented very 
positively upon these moving from a weekly to a daily session.  She feels that this has established a regular routine 
and structure for the children. The paperwork packs are also appreciated and the flexibility of being able to have 
them mailed or collected.  The flexibility of how to submit work was also commented positively upon.  
 
One parent commented that she really appreciated the staff checking in to find out if parents are ok and how they 
are managing.  The parents confirmed that they had received two or three phone calls, from both the teacher and 
the assistant and had also received a nice email to their children.  The children and parents like the many comments 
from the teachers that always accompany completed work and they really like the balance the school has achieved 
between high expectations and allowing some flexibility.  They particularly like that the school does not impose long 
sessions of screen time for the children.  
 
Other parents gave very high praise for the school in this lockdown, its high-quality remote learning offer and the 
attention given to the children and the parents.  The daily videos, the regular website updates, teachers providing 
practical activities, the Zoom meetings, the inclusion of the nursery, the Thursday meetings where teachers sing a 
song are all great features.  One parent said how much her children enjoyed seeing everyone in these contexts.  
‘The staff are very responsive’, ‘like the regular phone calls and the good use of Google Classroom’.  The parents like 
the routines and feel that the provision is well matched to the needs of the children in each year.  Marking, 
feedback and communication is described as ‘brilliant’. One parent said that she feels very confident in the school, 
‘knows they will judge the return well and support the children.  Safety measures have also been well organised’.  
 
A different parent supported all the comments above and said how much her child appreciates the help the teacher 
provides remotely. Wellness Wednesday is also really appreciated. ‘Staff are very well organised…any issue with a 
device and the school responds immediately…communication is excellent’.  
 
Quality of remote learning EYFS  
 
The overall provision is well planned and effective and the EYFS Lead has received very positive feedback.  Parents 
appreciate the fortnightly phone calls, the email access that is always available and the resources.  In planning its 
provision EYFS researched the learning platforms and decided that the most accessible was to use the school’s 
website and through it create a clear timetable and provide easy access to activities and resources.  Care has been 
taken to ensure that the children receive a balanced curriculum considering all areas of development and creative 
ways have been found to engage the children in more creative and physical activities.   
For example, the use of activities from the ‘Bingo board’ which are practical and link to the areas of learning.  In 
evaluating engagement in learning, staff collect photographs to add into the children’s special books that serve to 
record the learning journeys of the children.  Records are also kept on Bug Club where numbers are relatively low, 
but this may be due to children not always answering the questions on each page. One of the challenges in EYFS is 
the engagement of a small number of the children, some of whom find being on camera challenging.   
 
Phonics has progressed remotely and is a positive area of work through the sharing of planning with parents, 
maintaining the Letters and Sounds programme and providing pre-recorded videos that remain on the website.  
There are clear expectations of reading for 20 mins every day with phonics and maths.  Since half-term the phonics 
sessions have been live, and the children are judged to be as on track as they would be in school; they are blending 
well.  Specific kits and resources have been sent home for the children with SEND.  Personal letters have been sent 
to all the nursery and reception children– personalised to them.  The area needing development is writing.  Staff 
have been considering how to manage the return of the children into EYFS.  However, they have done this once 
before and learnt from that and so have created an area for parents to separate from their children.  Several staff 
have been out unwell, and workload has been a challenge.  However, everyone has worked very well together and 
supported each other. 
 
Pupils’ Views:  
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All the three children spoke well about their learning.  The child from year 6 described how she has continued to 
learn the same subjects remotely as she does in school.  She spoke specifically about enjoying her work in maths, 
reading through Bug Club and her engagement with wider subjects such as geography, topic work on CS Lewis & 
Charles Darwin and science work on electricity.  She appreciates the ‘fun’ Zoom meetings and how her teacher is 
always online to help when needed.  She also said that ‘The Thursday Zoom class chat is fun, and the starters are 
good’.   
 
The pupil in year 4 has been enjoying his work on fractions and the Bug Club reading and comprehension exercises.  
He commented positively on ‘Well-being Wednesday’ and described how he made a den and made chatter boxes 
with his family.  He described his engagement with the wider subjects and topic, history and science.  His favourite 
feature of remote learning are the videos made by the school ‘Questions with Sir’.  
 
All the children could recall knowledge that they had learnt and cited examples from maths, science and geography.  
This was a very small sample of children and from only a small number of year groups and their responses just raise 
a question: Is the children’s depth of learning, of the disciplinary knowledge of the foundation subjects, an area that 
deserves specific focus in the forthcoming time?  
 
Quality of Remote Learning Year 3 & 4, 5 & 6: 
 
In years 3 & 4 the link senior described the range of resources that are in use to support the implementation of the 
curriculum.  Among many, these include, for example, Oak Academy videos and teacher developed, narrated 
PowerPoints. The link senior described how staff have become more positive as the term has progressed, their 
confidence has increased with IT and everyone has worked to maintain a high pace of change.  Consequently, the 
engagement and learning of the children has improved.  In addition, the use of the frequent, regular phone calls 
home has improved engagement over time to now be around 66%. In years 5 & 6 the weekly pattern is broadly the 
same: daily class meetings, timetables which include all the daily structure and expectations of the activities – made 
bespoke to groups of children- and at least four hours of work for each day posted gradually across the day. This is 
structured as lessons would be during the school day and to enable the children to have a break.  The gradual 
posting of work enables the children to pace themselves and not be overwhelmed at the start of the day.  Staff 
continue to develop their use of the features of Google Classroom and Oak Academy and have adapted these to 
match the needs of their children.  Oak Academy is used for writing, but reading is more through quiz-based tasks. 
Staff have been very creative, making videos, developing texts and quizzes. Extended writing has remained an area 
of challenge, feedback works well in Google Classrooms, but responses to feedback is quite varied.  The maths 
curriculum is based on the White Rose materials and staff have worked to develop the children’s mastery through 
clarifying and securing mastery of operation in the four rules of number.   
 
Class teachers’ perspective: Years 3 & 2 
 
The two job shares complement each other in terms of technical skills and pedagogy, and they agree that the school 
has raised its overall expectations of children and staff during this lockdown.  This has brought new and additional 
workloads with some resource development that is particularly time-consuming.  However, they are strongly 
focused on ensuring that the children are actively engaged.  For example, the use of Google quizzes to give children 
an opportunity to retrieve information, show what they have learnt and ensure that they use and apply the 
knowledge.  Both use the White Rose videos in maths, as they are excellent, and they therefore spend more time 
building quizzes.  Year 3 are very driven to achieve, and the teachers noted how lovely it is to see them really using 
their question level diagnostic skills.  In English the children have been provided with a mixture of tasks, some 
handwritten and some using Google docs, in which marking and feedback is very quick and effective.  Not all 
children respond but generally they have been keen to respond virtually.   
 
Looking ahead, staff are keen to build on the expertise they have built in leading remote learning and discussed how 
they plan to use IT in the future after the children have returned to school; staff are already setting homework and 
weekly spelling tests on Google Classroom.   
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Year 2 
A year 2 teacher noted the strong progress of the children using Class Dojo in contrast to the work being posted 
onto the website last year.  About 60% of the class have been well engaged in their learning.  A key focus has been 
to provide recorded lesson on Dojo and also using Loom.  The aim of the videos is to deliver the curriculum as 
normally as possible.  The weekly and now daily Zoom meetings have been very positive for the children and help to 
motivate then as well as providing an opportunity to discuss their work.  Maths has gone well but English and 
writing has been a challenge and is an area where writing at length will need to be a focus on their return. Year 2 
phonics lessons are recorded, and they have been allocated to the relevant children through Class Dojo.     
 

Areas for the School to Consider:  

 The school is aware of the need to assess and determine the learning needs of the children, particularly the 
34% who have not fully engaged, upon their return to school.  Achieving the balance, between supporting 
well-being, assessing learning needs and focusing upon the key concepts that children need to know and 
understand, will clearly be important.  
 

  The evidence of the visit suggests that English in general and writing in particular, with the technical aspects 
of written English, will be priorities upon the children’s return.   
 

 Consider if the children’s depth of learning, of the disciplinary knowledge of the foundation subjects, is an 
area that deserves specific focus in the forthcoming time.  
 

 As the children return to school it will be very worthwhile for the school to consider what aspects of remote 
learning it will drive forward and embed in its wider practice. 

 

 

Signed IP  Malcolm Willis QA:   

Date  3rd March 2021 Date   

 
  



                     Page 7 

 

 


